			EYFS Long Term Plan

	“Play is the highest form of research.” — Albert Einstein
“To take children seriously is to value them for who they are right now rather than adults-in-the-making.” — Alfie Kohn
*Even though EYFS are mapped into the LTP they will move fluidly according to needs and interests of the children to keep the integrity of the Early Years Framework.



	EYFS
	Term 1
	Term 2
	Term 3
	Term 4
	Term 5
	Term 6

	Purpose for Reading 
linked to Michael Tidd’s Purpose for Writing.
	Writing to Entertain 
	Writing to Entertain
	Writing to Inform
	Writing to Entertain
	Writing to Inform
	Writing to Entertain

	Text choices
	Figurative symbolic text
[image: ]    [image: ][image: ]
Resistant texts including poetry
[image: ]
	Narratively Complex
(Complexity of the narrator)
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Resistant texts including poetry 
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	Non Linear Time Sequences
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Narratively Complex
(Complexity of the narrator)
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Archaic Language
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	Figurative symbolic text
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Not on the reading spine (maths text)
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	Narratively Complex (Complexity of the Narrator)
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Figurative symbolic text
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	Narratively Complex
(Complexity of the narrator)
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Non-linear time sequences
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	Why this? Why now?

Consider prior learning/ assessment evidence and cross curricular links.
	Rainbow Fish
As part of the transition from summer, children explore this text as one that is familiar to them.  This story enables children to explore friendships and being part of a bigger family, exploring aspects such as sharing.

You choose 
This text allows children the opportunity to share texts in smaller groups and develop the story themselves.  This helps to generate a love of reading whilst allowing the practitioner to support in developing vocabulary as part of Communication Language and Literacy.

The poetry elements allow children to begin to focus in their listening skills inline with the Phonics learning taking place.  It enables us to listen for key words that rhyme and also begin to develop a sense of phrasing and the flow of words.
	Children have experienced a range of different stories and now we begin to dig deeper, developing their understanding of characters, setting and sequences.

Some children will now be ready for more formal writing aspects and these children will begin to write to inform using instructional writing which links in not only to our Oracy work but also to Computing (basic coding) but also relating what they read to their writing.

These texts will also support children for whom English is an additional language as prepositions etc tend to be something that they find hard to grasp.  The texts chosen will support this learning.
	By this stage the children will have been taught all of the Phonics curriculum for EYFS and therefore it is the right time to focus on how stories and reading link into the writing process.

Through texts that link directly with science and growth the children will be able to use technical vocabulary related to plant growth to create pieces non-fiction writing.

During the previous terms, the children will also have been learning about different countries from around the world.  This will give them a knowledge base in order to access some fo the more complex texts that have a different geographical demographic to that of their own.

	Communication and Language
	Think like a Communicator
	Listening, Attention and Understanding 
Listen attentively and respond to what they hear with relevant comments and actions when being read to 1:1 

- Hold conversation when engaged in back-and-forth exchanges with their teacher.

Speaking 
- Express their ideas and feelings about their experiences using full sentences
	Listening, Attention and Understanding 
Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to in small group interactions;

- Hold conversation when engaged in back-and-forth exchanges with their peers.  (small group)

Speaking 
- Participate in small group  and one-to-one discussions, offering their own ideas, using recently introduced vocabulary; 
- Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate; 
	Listening, Attention and Understanding 
Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions.

- Make comments about what they have heard and ask questions to clarify their understanding; 
- Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. (whole class)

Speaking 
- Participate in class discussions, offering their own ideas, using recently introduced vocabulary; 
- Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.

	
	Oracy
Oracy is integral to enabling students to develop their reading skills and improve their metacognition. We use ‘Talk Tactics’ to develop talk about reading.
	Physical 
-To speak audibly so they can be heard and understood
-To use gestures to support meaning in play
 Linguistic
-To use talk in play to practice new vocabulary
Social and emotional 
-To look at someone who is speaking to them
	Physical 
-To speak audibly so they can be heard and understood
 Linguistic
-To use talk in play to practice new vocabulary
 Cognitive
-To make relevant contributions and ask questions
Social and emotional 
-To take turns when working in a group
	Physical 
-To speak audibly so they can be heard and understood
 Linguistic
-To use talk in play to practice new vocabulary
-To join phrases with words such as ‘if’, ‘because’, ‘so’, ‘could’ and ‘’but’
 Cognitive
-To use ‘because’ to develop their ideas
-To make relevant contributions and ask questions
-To describe events that have happened in stories

	
	Talk Tactics
	Instigate – make relevant contributions
	Probe – ask questions
	Summarise – describe events

	
	Why this, why now?
	During the first term, the children are settling into new routines and beginning to build new relationships with their peers and adults.  The physical focus of using gesture in play alongside the social and emotional focus of looking at someone who is speaking to them is paramount in building these relationships.

The linguistic focus element of new vocabulary is one that resonates throughout the whole year as we strive to continually develop the children’s understanding of language.  This is an area in which many of our children enter school below the National Average due to a range of reasons including those who speak English as an additional language.

The physical aspect of speaking audibly is also a crucial element that we focus on through the whole year in order toc continue to develop the range of audiences that the children present to.  At this stage in the academic year our focus is on a 1:1 basis.
	The physical skills of speaking audibly moves more to a focus within group work.  Ensuring that they are able to share their ideas with each other (when supported at first) and decide what they wish to learn and where.  This links in directly with the social and emotional skills of taking turns whilst working within a group where we use stem sentences to support disagreements.

The linguistics focus of new vocabulary continues to be developed and heightened within this period of time.  We understand that most children now will have the basics in place and for those that need additional support, this will be provided through a language rich environment (please note that a language rich environment permeates the whole setting and is not restricted by words displayed but rather by meaningful, high quality interactions).

The cognitive skills are developed during this term where we begin to understand what it means to ask a question and the relevance and purpose.  Again this is a focus during this term when we look at more group work and begin to introduce the plan, do and review model, enabling the children to ask questions to each other to develop their knowledge and skills.
	During the final two terms of the academic year, we focus on the Early Learning Goals of communication extending their ability to explain their learning through using a range of conjunctions.  Again these are structured at first using sentence stems which allow the children to practice with a model in place.  These are gradually removed in preparation for entering year 1, where they are expected to use these more confidently and independently.

The physical skill now moves to more of a whole class focus where we encourage and support children to talk more clearly and slowly showing some awareness of the audience.  This is also shown when new starters visit the setting and the current EYFS children act as role models for support our new friends.

We also move to summarizing where we describe events with more detail.  This links directly into our Reading and Writing offer where we increase our expectation of independence both in focused writing and independent writing sessions in preparation for year 1.

	Personal, Social and Emotional Development
	Think like a human

PSED
	How am I a valuable individual? 

How can I build constructive and respectful relationships?
Building relationships
Work and play co-operatively and take turns with others.

Form positive attachments to adults and friendships with peers.

Managing self
Explain the rules, know right from wrong and try to behave accordingly.


· The focus of their role in their family and community including likes, dislikes, family members and culture. 
· Listening skills with staff and peers. Involving sharing and playing with friends and peers. 
Develop strategies for staying calm and interacting as part of a group.
	How can I express my feelings and consider he feelings of others? 
How can I show use my learning powers in the face of challenge? 

Building relationships
Show sensitivity to their own needs and others.

· Developing descriptive vocabulary to express their feelings. 
· Reflecting and self-evaluating my own and other’s work. 
Understanding that mistakes are an important part of learning.
	What do I need to do to meet my needs?
Managing Self
Manage their own basic hygiene and personal needs. Including dressing, going to the toilet.

To understand the importance of healthy food choices.


· Targets for next year. 
· Continue to develop strategies for staying calm and interacting as part of a group.



	
	Why this? Why now?
	PSED is a huge focus for Terms 1&2 where we focus on settling into the school environment.  Some children that join us have not had experience of a pre school and for some children their ability to communicate with their peers is limited on a verbal level e.g those who speak English as an additional language.

We focus on high quality interactions within the provision provided to not only support language development but also to ensure that the children have a basis for how to negotiate space together and how to play alongside each other with support.

Understanding that rules help to keep us safe is also a key concept that we learn alongside general classroom rules and agreements which refer to our whole school ethos of being Ready, Respectful and Safe.  We begin to touch on the words right and wrong and explore what they mean.  In our provision we try to use the word, mistake rather than wrong and understand that the ‘wrong’ by definition means that someone else is right which is not always the case at this stage of development as they learn to negotiate play and relationships.
	During this term we delve deeper into the Oracy curriculum and explore how we can be sensitive to those around us.  We look at the meaning of taking turns, sharing and learning together and what this looks like.  We also discuss how our feelings and frustrations can impact how we play and learn but also how we can show those respectfully to our friends.  

As a Team, we are aware of what id developmentally appropriate and understand that the children will not ‘just know’ how to interact and show their feelings and therefore, we take the time to nurture their emotions and behaviors, adapting our practice where needed to prepare them for future interactions.  For those who need additional support, we focus on naming feelings and emotions and look at how these feel in the body and how they might be expressed.  Only then can we build on a more compassionate way to show our negative emotions.
	Terms 5&6 are a time to draw all of our learning together.  We focus on healthy life styles including food, exercise and brushing your teeth.  


This term also provides us to reflect on the healthy mind / mental health strategies that we have built over time including..
· Taking 5 (breathing)
· Relaxation visualisations
· Taking a breath and stepping away
· Talking to someone
· Ensuring we have enough sleep

We reflect on how we felt starting school as a direct link to our historical thinking and celebrate all of our wonderful achievements.  This helps us to look forwards to the changes in Year 1 and create some safe thoughts and memories to take with us.

	
	Scarf
	Me and my relationships
	Valuing Difference
	Keeping Safe
	Rights and respect
	Being my best
	Growing and changing

	
	
	All about me
What makes me special?
Me and my special people
Who can help me
My feelings
	I’m special, you’re special
Same and different
Same and different families
Same and different homes
I am caring
I am a friend
	What’s safe to go onto my body?
What’s safe to go into my body including medicines?
Safe indoors and outdoors
Listening to my feelings
Keeping safe online
People who help to keep me safe
	Looking after my special people
Looking after my friends
Being helpful at home and caring for my classroom
Caring for our world
Looking after money

	Bouncing back when things go wrong
Yes I can!
Healthy eating
My healthy mind
Move your body
A good night’s sleep
	Seasons
Life stages- plants/ animals and humans
Life stages- human- who will I be?
Where do babies come from?
Getting bigger
Me and my body- girls and boys

	
	Why this why now?
	The children will have just started school and so this is a perfect opportunity for us to learn all about who we are, our likes and dislikes in order to support them in creating friendships based on interests.  This links directly to CLL and other PSED topics that we cover.
	AT this stage the children have shared all about themselves and have begun to develop an awareness of others.  In this topic we begin to explore what makes us unique and how we have different beliefs, families and home lives than each other.  It also builds on the knowledge of how to be a good friend.
	During this topic, the children begin to explore aspects such as medicine, safe strangers and safe touch.  This is not covered until term 3 due to the children needing to develop bonds with adults within the environment to fully understand who a safe person is to talk to.
	Now the children have a strong understanding of self and what they can and can not say no to with regards safe touch and safe people, we begin to explore how we can impact other people’s lives in a positive or negative way.  We focus on how to support each other and how to care for the world.  This links directly to our KW learning.
	During the final couple of terms we begin to build the children’s knowledge that our time together is coming to an end.  We celebrate what they have managed to achieve and begin to consider how moving into a different year group may have additional demands but what can we do now that we couldn’t before.  We look at how to keep a healthy mind even when we are worried about changes.

	Physical Development
	Think like a sportsperson

PE
	Games 
(Introduction to Basic Skills)

Yoga
	Games
(Val Sabin EYFS Unit 1 – Bean Bags) 

Dance
(Val Sabin EYFS Unit 1 – Copying and Travelling)
	Games 
(Val Sabin EYFS Unit 2 – Using a Ball)

Gymnastics 
(Val Sabin - Unit A: Travelling)
	Dance
(Val Sabin EYFS Unit 2 – Changes of Speed and Direction)

Gymnastics
(Val Sabin - Unit B: Stretching and Curling)
	Games
(Val Sabin EYFS Unit 3 – Quoits and Hoops)

Gymnastics
(Val Sabin – Unit C: Travelling, Taking Weight on Different Body Parts)
	Games
(Val Sabin EYFS Unit 4 – Ropes, Bats and Balls)

Dance
(Val Sabin EYFS Unit 3 – Travelling and Turning)

	
	
	ELG: Gross Motor Skills 
Negotiate space and obstacles safely, with consideration for themselves and others;
 - Demonstrate strength, balance and coordination when playing;
 - Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.

	
	Why this? Why now?
	In games, children will be introduced to the fundamental basic skills of games and movement, linked to physical development and early learning goals. Yoga will allow children to explore how their body moves and the actions of each body part. Term 1 is a chance to lay the foundations on which all physical activity and education/movement will be built. 
	Continuing in games, balance, coordination, mobility and spatial awareness remain at the heart of physical development; each unit progressively develops skills and practices in order of difficulty and complexity. Through exploring and using bean bags, children are able to consolidate gross motor skills of running and jumping, as well as developing fine motor skills. Through dance, children are able to move freely and express themselves creatively. Dance makes an invaluable contribution to the personal development and positively encourages growth of self-confidence and self-esteem.
	Building on the skills and foundations established in Term 1 and 2, the focus of Games in Term 3 moves onto using a ball. Moving, rolling, throwing, catching, steering and changes of direction are the focus areas covered. This allows the consolidation of gross motor skills and the further development of fine motor skills in order to promote control. In gymnastics, children are encouraged to develop an element of control when travelling using different speeds and levels. Children will begin to apply these methods of travelling to apparatus, further encouraging the development of coordination, balance, and agility. 
	Building on the previous Foundation Stage units, Dance will continue to enable young people to gain artistic skills and discipline, as well as developing their ability in physical interaction, team working, problem solving, observing, evaluating, verbal and non-verbal communication. Through exploring changes in direction and different speeds, children will be encouraged to explore stopping and moving with control of body parts and positions of stillness. Gymnastics aims to further develop the flexibility and posture of children. Through differing postures, stretches and curls, children will begin to create small sequences by linking two movements together, holding balance with control and skill.
	Balance, coordination, mobility and spatial awareness remain at the heart of physical development in Foundation Stage: Games continues to develop these skills, building on previous units. Using hoops and quoits enables children to apply the skills of throwing, catching and rolling in a coordinated and controlled way. Children will also begin to play games, introducing rules which need to be followed. Gymnastics continues to explore travelling. The transference of weight from one body part to another in order to move along the floor is progressed and explored in this unit, including the early stages of transferring and distribution of weight from feet to hands. 
	By Term 6, children will have developed a strong foundation of sporting skills and attributes (including balance, coordination, and agility). This unit introduces skipping ropes as shapes for movement and encourages development of bat and ball skills – the unit steadily develops and progresses control and coordination with the equipment. Through exploration and expression in dance, children will continue to develop physically and creatively. By the age of 5, children will be able to explore moods and feelings, put together simple sequence and show awareness of space and body shape/control.  

	
	Fine motor
	Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases; - Use a range of small tools, including scissors, paint brushes and cutlery; - Begin to show accuracy and care when drawing.

	
	Why this? Why now?

It must be noted that although an overall focus has been developed, this aspect of learning may change to reflect the needs of the individual.
	During Term 1&2 the children will focus on developing the muscles needed for good fine motor control.  They will take part in dough activities, lego and larger movements in order to ensure that they are developmentally ready.  The practitioners will also ensure that the dominant hand is identified and use this knowledge when supporting with aspects such as cutting using scissors.

There is not a focus on name writing at this stage as children need to develop the fine motor skills/ muscle development and also the phonics knowledge of print before this is focussed upon.
	During Term 3&4 the children will focus on developing their pencil control in line with the fine motor development.  They will further extend to using paint brushes and mark making implements for more fine detailed work, using tracing as one of the methods to support this. 

Letter formation will be a real focus and then children will begin to write their names.  Name writing is a focus now as the children will have learnt all the letters of the alphabet through their phonological learning.
	During the final 2 terms, the children will continue to build and develop their fine motor control through focussed handwriting lessons.  There will also be an additional focus on dressing themselves including aspects such as buttons and zips.

	Literacy
	Word Reading
	ELG:
Recognise letters and the sounds they make.
Use phonics to sound out and blend new words. 
Read simple sentences.
As each term builds, children will begin to recognise the focus words from the previous term faster and on sight.
Children will use phonemes buttons as part of every day practice in Year 1 and children can use this as a strategy in the Phonics Screening check.
“Sound buttons
 If a pupil uses sound buttons to help them decode words as part of normal classroom practice, they may use them during the check. You must give the pupil a clean copy of the check so they can mark the sound buttons against the graphemes. You must not mark the graphemes for the pupil.” (Phonics Screening Check Guidance March 2022)

	
	
	Monster Phonics
Learn sounds…
S a t p I n m d g o c k ck e u r h b

Learn words using blending as the prime approach
A  at as  in it is I an and am dad get dog can go on not cat up mum put had him his big has

Learn common exception words
To into go no the oh

30 to 50 months: Show an awareness of rhyme and alliteration.
 Recognise rhythm in spoken words
 Recognise rhythm in spoken words.
 Continue a rhyming string.
Hear and say the initial sound in words.
	Learn sounds…
F ff l ll ss j v w x y z zz qu ch sh th (hard and soft) ng oo (long) ar

Begin to understand that two letters can make one sound and use the correlating vocabulary of digraph.

Learn words using blending as the prime approach
If off  for will all went from help too her with yes then them that this

Learn common exception words
He she me we be of my they you was  are said
[image: Reading Champion: Jack and the Beanstalk by Jackie Walter | Hachette UK]
	Learn sounds…
Oo (short), ow ee ur ai or

Learn words using blending as the prime approach
Look now down see just it’s 

Learn common exception words
Going have do so
[image: ][image: ][image: ]
	Learn sounds…
Oa er igh air oi ear ure

Learn words using blending as the prime approach
like when little day away play children

Learn common exception words
Some come were one  by what[image: Cinderella eBook by Disney Press - EPUB | Rakuten Kobo United Kingdom][image: Rapunzel eBook by Catherine McCafferty - EPUB | Rakuten Kobo United Kingdom][image: ]
	Learn sounds…
This term will focus on learning words where consonants are adjacent.
CVCC  CCVC CCVCC

Learn words using blending as the prime approach
Saw time out house about

Learn common exception words
You’re here saw house
	Learn sounds…
This term will focus upon polysyllabic words, compound words and onset words using previously taught graphemes.  There will be a greater emphasis on HFW spelling.

Learn words using blending as the prime approach
Made make came I’m very our don’t

Learn common exception words
Old called asked looked their  Mr Mrs people could

	
	
	During term 1 the children will begin phonics as soon as they start full time- this is usually week 2.  During their transition visits they undertake Phase 1 phonics activities linked to rhyme and alliteration.

The children begin by learning the letters of the alphabet as per the phonics scheme and start the process of orally blending and segmenting.
	During this term the children already have an understanding of the letters of the alphabet and begin to move onto digraphs.  They start to understand how two letters make one sound and continue to develop their understanding of blending and segmenting.

Their knowledge of on sight vocabulary is developing and this helps begin to model fluency.
	Term 3 and 4 focus on the long vowel phonemes through a range of traditional stories.  There is an increase in expectation for reading with longer sentences due to them knowing a wider range of on sight vocab.
	Term 5 and 6 have a real shift into the writing aspects of phonics.  The children not only increase the length of sentences but also writing these in preparation for Year 1.  They have an increase demand when completing adult directed tasks as they are expected to complete these independently where appropriate.

	
	Comprehension
	
	Anticipate – where appropriate – key events in stories; -
	Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary; 
- Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play.

	
	Why this? Why now?
	Focus during this term is on Phonics and developing a love of reading (see LT Reading Map)
	Now that children have an understanding and a love of sharing books they begin to develop the understanding of authors and illustrators.  They will compare texts on a similar theme and structure and use their knowledge to make predictions about what will happen next. 
	Through various activities the children will retell stories, using the language gathered together to develop their play.  By repeated stories for familiarity it will provide the children with the starting point that they need for Year 1 learning and also writing as this reduces the cognitive load and provides correct grammatical structure.

	
	Writing
	Spell words by identifying sounds in them and representing the sounds with a letter or letters
	Write recognisable letters, most of which are correctly formed
	Write simple phrases and sentences that can be read by others

	
	Why this? Why now?

It must be noted that although an overall focus has been developed, this aspect of learning may change to reflect the needs of the individual.
	During Term 1&2 the children will learn letters of the alphabet as part of their phonemic development.  As a phoneme is learnt with it’s corresponding grapheme, segmenting skills are developed and the children will learn to write these sounds as they hear them.  This skill will continue to progress over Term 3&4 
	During Term 3&4 the children will focus on developing their pencil control in line with the fine motor development.  

Letter formation will be a real focus and then children will begin to write their names.  Name writing is a focus now as the children will have learnt all the letters of the alphabet through their phonological learning.
The children will also use word mats to support them in spelling CEW correctly from the start of their writing journey.

The children will experience dictated sentences.
	Now that the children have mastered writing words using a range of graphemes including digraphs and some trigraphs, they will begin to look at how these words form sentences, breaking them up into words and writing these.

For most, dictated sentences will be used for sentence writing in order to ensure that the main grammatical elements are present and so that we have reduced cognitive load.

They will learn to use finger spaces, full stops and capital letters in preparation for Year 1.
The children will also begin to write CEW without the need for a word mat to support them.

	Mathematics
	Maths Texts
	Not on reading spine
[image: ]   [image: ]
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Non-Linear Time Sequences
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	 Archaic Language
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Not on reading spine
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	Non-Linear Time Sequences
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Not on reading spine
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Figurative/symbol ic Text
[image: ]

	Not on reading spine
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	Not on reading spine
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	Not on reading spine
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	White Rose – Just like me! 
During this block of learning, children will know, understand and be able to do the following: 

· Match:
Find and match objects which are the same. 

· Sort:
Know that objects can be sorted based on attributes such as colour, size, or shape. 
Know how different sets are the same or different based on how they have been sorted.

· Compare amounts:
know that sets we have sorted can be compared and ordered. 
Understand that when comparing sets, they can have the same, more, or fewer items. 

· Compare size: 
Know that objects can be compared by their size (use language like big, small, little, large and begin to introduce language such as tall, long, and short). 

· Make simple patterns:
Copy, complete and continue a simple pattern (patterns with at least 3 full units of repeat).

White Rose – It’s me 1,2,3
During this block of learning, children will know, understand and be able to do the following: 

· Represent 1,2 and 3: 
Identify 1,2 and 3 in representations. 
Know how to subitise or count to work out how many. 
Know number names and match them to numerals and quantities. 
Count to three objects in different arrangements, knowing that the final number they say names the quantity of the set. 
Mark-make to represent 1, 2 and 3. 

· Compare 1, 2 and 3:
Know that, when we count, each number is one more than the number before. 
Know that, when we count back, each number is one less than the number before. 

· Composition of 1,2 and 3: 
know that all numbers are made up of smaller numbers. 
Know how 1, 2 and 3 are composed. 

· Circles and triangles:
Know that circles have one curved side and triangles have three straight sides.
Recognise shapes in different contexts and through different orientations.

White Rose – Light and Dark
During this block of learning, children will know, understand and be able to do the following: 

· The Number Four:
Know how to count on or back from 4. 
Know how to count or subitise sets of up to 4 objects. 
Know how to match the number names to the numerals and quantities. 
Use mark-making to represent numbers to 4. 

· The Number Five: 
Know how to subitise up to 5 items. 
Know how to count forwards and backwards using the counting principles. 
Know how to represent up to 5 objects on a fives frame and understand that when the frame is full there are 5. 
Link to children’s birthdays as most will be turning 5. 

· One more, one less:
Know how to count, subitise and compare when exploring one more and one less. 
Understand the link between one more, one less and counting forwards and backwards. 

· Shapes with 4 sides:
Know that squares and rectangles have 4 straight sides and 4 corners. 
Recognise shapes in everyday items. 

· Night and Day: 
Talk about night and day. 
Know the order of key events in their day. 
Know key language to describe when events happen e.g., day, night, morning, afternoon, before, after, today, tomorrow. Know how to measure time in simple ways e.g., 10 sleeps to go.
	Alive in Five!
During this block of learning, children will know, understand and be able to do the following: 

· Zero:
Know the number name ‘zero’ and understand that the numeral ‘0’ is used to represent this. 
· Compare numbers to 5:
Continue to understand that when comparing numbers, one quantity can be more than, the same as or fewer than another quantity (with numbers up to 5). 
· Composition of 4 and 5: 
Continue to understand that all numbers are made of smaller numbers. 
Know the different compositions of 4 and 5. 
· Compare mass:
Link the idea of weight to their experiences of carrying heavy and light things.
Compare two item’s weights, estimating which is heavier and using a balance scale to check. 
Know and use the language to describe mass e.g., heavy, heavier than, heaviest, light, lighter than, lightest to compare items. 
· Compare capacity:
Know when something is full and empty; use this understanding to know when something is half full, nearly full, or nearly empty.

Growing 6,7,8
During this block of learning, children will know, understand and be able to do the following: 

· 6, 7 and 8:
Apply the counting principles when counting to 6, 7 and 8. 
Know how to represent 6, 7 and 8 in different ways. 
Know how to count out the required number of objects from a larger group of items.
Know how they can conceptually subitise to help them count, by seeing that numbers are made up of smaller numbers e.g. I know it is 7 because I see 4 and 3. 
· Making Pairs
Understand how their previous work on matching links to making pairs. 
Know that a pair is 2. 
Arrange small quantities into pairs and know that some quantities will have an odd one left over with no pair. 
· Combing 2 groups: 
Know how to combine 2 groups to find how many altogether. 
Use subitising and counting in ones to find how many altogether. 
· Length and height: 
Know the language used to describe length (longer, shorter), height (taller, shorter) and width (wider, narrower). 
Begin to make comparisons between the length and height of two objects through measuring e.g., the length of the table is 5 cubes, the length of the sand tray is 3 cubes long. 
· Time: 
Continue to order and sequence important events in their day. Use language like now, before, later, soon, after, then and next. 
Recognise that regular events happen on the same day each week and know how to use vocabulary such as ‘yesterday, ‘today’ and ‘tomorrow’ to describe when these events happen. 
Describe significant events in their lives and talk about events they are looking forward to.  

Building 9 and 10
During this block of learning, children will know, understand and be able to do the following: 

· 9 and 10:
Apply the counting principles when counting to 9 and 10 (forwards and backwards). 
Know how to represent 9 and 10 in different ways. 
Know how they can conceptually subitise to help them count, by seeing that numbers are made up of smaller numbers e.g. I know it is 10 because I see 5 and 5. 
Know that when a tens frame is full, there is 10. 
Use finger, tens frames and bead strings to subitise 9 and 10. 

· Comparing numbers to 10: 
Understand comparisons by lining items up with 1-1 correspondence to compare them directly or by counting each set and comparing their position in the counting order. 
Understand that when making comparisons a set can have more items, fewer items, or the same number of items than another set. 
Compare 2 quantities, progressing onto 3 or more quantities when comparing. 

· Bonds to 10: 
Understand number bonds to 10 using real objects in different contexts. 

· 3-D Shapes: 
Know which shapes stack and which role, explaining why this is. 
Know how to build using a variety of different shapes. 
Know the names of key shapes.
Know the similarities and differences between these key shapes. 
· Pattern: 
Copy, complete and continue patterns that use items more than once in each repeat (at least 3 units of repeat).
	To 20 and beyond
During this block of learning, children will know, understand and be able to do the following: 

· Building numbers beyond 10: 
Identify numbers beyond 10 using resources e.g., tens frames and rekenreks. 
Know that larger numbers are composed of full 10s and part of the next 10. 
Know that the numbers 1-9 repeat after every full 10; describe this process using tens frames e.g., one full 10 and 1, 2 full tens and 3. 

· Counting patterns beyond 10: 
Know how to count on and back beyond 10. 
Know how to place a sequence of numbers in order. 
Know how to count on or back from different starting points and say what comes before or after. 
Use their understanding of representations which show full 10s and parts of 10 to help them count and sequence. 

· Combing 2 groups: 
Know how to combine 2 groups to find how many altogether. 
Use subitising and counting in ones to find how many altogether. 

· Spatial awareness: 
Complete a range of jigsaws and puzzles.
Know how to select and rotate shapes to fill a given space.
Understand and explain why they chose a particular shape and why a different piece would not fit. 
Know how to match an arrangement of shapes, using positional language to describe where the shapes are in relation to one another.
Understand which shapes could be selected and used to complete picture boards and tangrams.

First Then Now
During this block of learning, children will know, understand and be able to do the following: 

· Adding more: 
Know that the quantity of a group can be changed by adding more, using representations to show this (use first, then, now structure). 
Apply their understanding of counting to check how many there are altogether in a group. 
Know how to represent number stories using a range of representations. 

· Taking away:
Know that the quantity of a group can be changed by taking items away, using representations to show this (use first, then, now structure). 
Apply their understanding of counting to check how many items are in the group, and subitise to check how many are left when taking away the required amount. 
Know how to represent number stories using a range of representations. 

· Spatial awareness 
Know that shapes can be combined and separated to make new shapes. 
Investigate how many different ways a given shape can be built using smaller shapes.

Find my Pattern
During this block of learning, children will know, understand and be able to do the following: 

· Doubling: 
Know that doubling means twice as many.
Know how to build doubles using real objects and mathematical equipment. 
Recognise and sort doubles and non-doubles, explaining why. 

· Sharing and grouping: 
Know that when we share equally, we should have the same amount. 
Know how to make and recognise equal groups. 
Know that sometimes there are items left over when they share and group. 

· Even and odd:
Know that some items will share equally into 2 groups and others will not. 
Know that some items can be grouped into pairs, and some are left over.
Understand the odd and even structure using different representations. 

· Spatial awareness: 
Understand that places and models can be replicated and experience looking at these from different positions. 
Replicate simple constructions, models, real places, and places in stories. 
Know how to use positional language to describe where objects are in relation to other items.  

On the Move
During this block of learning, children will know, understand and be able to do the following: 

· Deepening understanding:
Engage in extended problem solving and develop their critical thinking skills which are linked to familiar stories or problems that arise through play. 
Discuss different possible starting points. 
Review and discuss the strategies they have used. 

· Patterns and relationships: 
Investigate relationships between numbers and shapes. 
Continue to copy, complete, and continue a wider range of simple patterns and symmetrical contractions. 
Know some patterns used in different cultures. 

· Spatial awareness 
Understand that we can make maps and plans to represent places and use these to see where things are in relation to other things. 
Opportunity to explore and use a range of maps and plans, answering questions about these. 
Understand how to create their own maps to represent the models they build, familiar places and places from stories. 

	
	Why this? Why now?
	Direct links to communication and language are mapped in due to several children having English as an additional language. For example, DM 3 to 4 years, comparing quantities using language more than and fewer than.

In FS1 children have already experienced reciting numbers past 5. However, baselines show, that many children start our FS2 provision without the understanding of linking numerals and amounts.  Therefore, the curriculum and continuous provision enables children the opportunity to not only continue developing their counting skills but also enables them to associate numerals to quantities.
	Children have begun to learn that a numeral represents a certain amount up to 5 and understand that this is the number that they stop counting at.

They have begun to develop an understanding of subitising up to 5 and use this in order to support their numerical understanding and fast recall.

Child now continue to develop their understanding of how to make a total amount in different ways e.g., 2+2=4, 1+3=4 etc which builds on the learning that has taken place in Terms 1 and 2.

The children continue to develop their language in using and applying shape, space, and measure within the learning environment.  Exploration of these concepts are developed by staff in everyday situations and are taught through small, focussed groups.


	At this stage children have a deeper understanding of numbers and place value up to 10 and begin to continue learning about teen numbers.  They are able to count to 20 and are taking steps to meet the ELG where they count above 20.

They begin to build their understanding of addition and subtraction using their knowledge gained in the previous two terms.  

At this stage in their development, the children begin to explore sharing, doubling, and halving in play-based situations.

They will use all the above knowledge in order to support their mental maths strategies e.g., 5+5 = 10 they know this is a double but also a number bond to 10 which is strategy that will be developed further in Year 1.

Knowledge of shape, space and measure is now applied to everyday situations more consistently and confidently.  Children learn to compare more than 2 objects using the correct terminology which supports their understanding for manipulating these in year 1.

	Knowledge of the World
	Thinking like an explorer

Geog
	
	Where is our school? What is it like?  
Our School 
 People, Culture and Communities. 
· Explore school grounds, different weather, different seasons and times of day.  
· Explore how to dress for different weather conditions. 
· Visit local places of significance. E.g. Park, Tesco and School. 
· Interact with different visitors, Eg. Vicar, Police and shopkeeper. Ask questions about their roles in the community.  
· Role play – small world. 
· Stories – What places and people are like?  
 
School, park, shop, house 
Field work – local  
Map skills  
 
People, Culture and Communities. 
Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. 
 
Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and – when appropriate – maps. 
· Recognise some environments that are different from the one in which they live. 
· Draw information from a simple map. 
 
The Natural World 
Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class; 
· Recognise some similarities and differences between life in this country and life in other countries. 
	

	
	Why this? Why now?
	Although this aspect of KW is not a huge focus during Term 1 and 2, it is still touched upon with regards the children’s understanding of a sense of self and where they belong within the world.
	Place is key in our Geography this term. We want FS2 children to understand their locality in school.  

KW is a key aspect of knowing our place in the world and links directly to our historical understanding.  In Terms 1&2 we have explored our families, who we are and were we fit within our family setting.  During term 3 we begin to explore our local surrounds, expanding our understanding of the school grounds and where our school is.  Vocabulary is a key focus with regards who and where places are on maps and links directly to our Mathematical curriculum where we explore positional language and direction.
	Building on their knowledge of what they have learnt so far, FS2 children will now explore the natural world using similarities and differences to compare life in their country to life in other countries. 

During term 4, we build on our understanding of the world and begin to develop and understanding that we are part of a much bigger world.  We begin to understand that some countries have contrasting climates and how we may have to explore these in different ways.  This also links to our PSED curriculum where we explore what it is like to be different, advocating tolerance and respect for how others live their lives.
	Although this aspect of KW is not a huge focus during Term 5&6, it is still touched up within regards consolidating the children’s understanding of where we are in the world, the climate differences and also season change.  The focus on deepening language understanding and directional cues is also a focus.

	
	Thinking like a historian
	How much have I changed since I was born? 
 
· Members of their immediate family. 
· Name and describe familiar people in their life today. 
· Comment on images of familiar situations in past.  
· Compare and contrast characters from stories including figures from the past.  
 
 
 
 
Past, Present, Remember 

	What was life like for my grandparents? 
 
Understanding the world People and communities: 
Children talk about past and present events in their own lives and in the lives of family members.  
 
· Talk about members of their community. 
· Name and describe familiar people in their community. 
· Comment on images of familiar situations in the past and our experience in school. 
· 
Compare and contrast characters from stories including figures from the past. 
 
Past, present, remember, achieve 

	
	What can we do now, that we couldn’t do in September and how did we get here? 
  
Understanding the world  
People and communities: children talk about past and present events in their own lives and in the lives of family members.  
  
· Talk about members of their community. 
· Name and describe familiar people in their community. 
· Comment on images of familiar situations in the past and our experience in school. 
Compare and contrast characters from stories including figures from the past. 
 
Past, present, evidence  


	
	Why this? Why now?
	In FS2, it is important to learn about our experiences in life and our personal history. So, we can develop an understanding of past and present through play and story. 
	Building on their life experiences they will be able to build on experiences of members of their family and other families. Cultural links can be made in our local community through questions, role play and stories.  
	Although this aspect of KW is not a focus for teaching during terms 3&4, the children are still encouraged the use their developing vocabulary to describe the past and present.  During these terms, the children will also continue to learn about people in the past through a range of topics that are derived from the interests of the child e.g. transport.
	FS2 will look back on historical events within their memory and changes they can evidence. They will then build to talk about the past, present and start to think about the future. Stories will be the basis of learning about the past.

	
	Think like a technician

Computing
	What’s inside a computer?

Technology Around Us – 
Parts of a Computer
Copyright and ownership
Health, well-being & lifestyle
	How do computers follow instructions?
Computing Unplugged: Monster Algorithm Drawing, Sequencing Algorithms
Online bullying
Online relationships
	How can I make images using technology?
Self-image and identity

	How does a remote controlled vehicle compared to a floor robot?
Beebots
Copyright and ownership
Managing Online information
	Why are instructions important?
Coding apps – Coding Safari, Code Kart, Box Island
Online reputation
	How can I use technology to communicate?
Privacy and security
Health Wellbeing and lifestyle

	
	Why this? Why now?
	To build an understanding of what a computer is in order that children begin to build the vocabulary needed to communicate as Computer Scientists.  This will help them be ready for Year 1 where they start the Computing curriculum.
	To develop children’s skills in giving and receiving instructions.  It is the beginning of computational thinking.
	To create images of themselves using a variety of media, including digital technology such as cameras.
	This is the fist experience of programming that the children experience and it is important it is rooted in hands-on, practical experiences.
	
	

	
	Think like a theologian

RE
	People, culture and communities
Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class;
Understand that some places are special to members of their community.
Recognise that people have different beliefs and celebrate special times in different ways.

	
	
	LAS Unit 
Myself
[Introduce people who belong to a religious group]


	LAS Unit
Special people to me
[Introduce people who are important to members of a religious group, e.g. Jesus, Prophet Muhammad, vicar, imam, etc.]

Incarnation
UC F2 (core)
Why do Christians perform Nativity plays at Christmas?
	LAS Unit 
Our special books
[Introduce stories from religions and important books for members of a religious group]

	Salvation
UC F3 (core)
Why do Christians put a cross in an Easter garden?

	Creation
UC F1 (core)
Why is the word ‘God’ so important to Christians?

	LAS Unit 
Our beautiful world
[Introduce stories about creation and some beliefs about the natural world, e.g. the duty to care for the environment] 

	
	Why this? Why now?
	Why this, why now?
At the start of the year, pupils will be learning more about each other. This is a chance for them to learn that, for some people, occupying a religious worldview is part of who they are.
	Why this, why now?
Having introduced the idea of religious worldviews, this is an opportunity to introduce some people who are important within a range of religious worldviews. The Understanding Christianity unit offers an opportunity to do this with a focus on the significance of Jesus for Christians.
	Why this, why now?
At this point, pupils should feel more secure in phonics. This is a good opportunity to explore more about religious worldviews through story.  It also provides the opportunity to continue to compare the similarities and differences between religions, naming their holy books and the significance/ importance of these.
	Why this, why now?
Having learned about stories that are important to religious people, this is an opportunity to look in depth at a story that is very important to Christians.  Children are able to link this to their knowledge of the world and timelines, showing an understanding of the timeline of Jesus’ life.
	Why this, why now?
This builds on pupils’ learning about special books and special stories by exploring the Christian story of creation in more detail.
	Why this, why now?
Having learned about the Christian story of creation, this unit broadens the pupils’ understanding of different ways in which religious and non-religious people understand and engage with the natural world.

	
	Think like a scientist
	Seasonal change.
· Understand the effect of changing seasons on the world around them.
· Understand the effect of changing seasons on the natural world around them.
Why this? Why now?
· The children in EYFS follow the process of play, explore, observe. We start with the body and senses which they have experience of but may not be able to explain. We work on extending their vocabulary to be able to talk about their observations.

	
	
	 The Natural World
Explore the natural world around them making observation and drawings of animals.
How can I use my senses to explore the natural world? 
· Explore the natural world around them making observation and drawings of animals. 
· Pets. 
Describe and comment on what they have seen outside
	Observe and interact with natural processes 

· Understanding some important process and changes in the world including changing states of matter.
For example: ice melting, sounds and vibrations, light travelling, shadows and magnets, floating and sinking.

How can I use my senses to explore the natural world? 
· Describe what they see, hear and feel  on what they have seen outside in their local environment. 
	The Natural World
Explore the natural world around them making observation and drawings plants.
How can I use my senses to explore the natural world? 
· Explore the natural world around them making observation and drawings of animals. 
· Making observations, naming, describing and drawing pictures of plants.

	
	Why this? Why now?
	During Term 1&2 the children continue to explore their understand of the world around them through KW.  As they observe their own family environment and begin discussions about pets and animals that they know and love, they begin to use their senses.  We start by naming the senses and the related body part through songs and games and then begin to develop our observations of ourselves (through artistic view points) and pets by naming their body parts, making comparisons eg fur and feather.
	During term 3&4 we focus on aspects such as ice melting and freezing due to the natural time of year and weather.  The children will continue to develop their vocabulary as they explore the world using their senses making comments about what surprises them.  As our KW topics unravel, the children will learn about different transport making a natural link to floating and sinking, asking questions and conducting their own lines of enquiry e.g. if I make the ramp higher, will the car travel further.#

During this term we will also touch up animals and their life cycles, naming animals and their off spring and comparing which look the same as babies and which don’t.  Monkey Puzzle by Julia Donaldson will be one of the texts that we use to support this.
	In Term5 and 6 the children will begin to think about plants and growth.  They will explore what happens to various plants and learn to look after these.  The children will take their plant into Year 1 to continue to care for it, making a direct link with PSED.  They will identify the main parts of the plant and begin to consider what plants need to help them to grow/ stay alive.  The children will also discuss different wild plants and the importance of keeping themselves safe by not eating these and washing their hands.

	Expressive Arts and Design
	Think like a musician
	Being imaginative and expressive
Sing a range of well-known nursery rhymes and songs; 
Sing in a group or on their own increasingly matching the pitch and following the melody.
Listen attentively, move to and talk about music, expressing their feelings and responses.
	Composing
(DM) Explore and engage in music making and dance
	Being imaginative and expressive

Perform songs, rhymes, poems and stories with others, and – when appropriate – try to move in time with music.
Perform solo or in groups.

	
	Why this? Why now?
	To develop listening skills and spoken language skills and to be able to build on their own vocabulary. It is helpful for them to internalise familiar language patterns through repetition. This helps to develop their oracy and writing skills. 

The focus for musicianship during terms 1&2 link directly into Oracy, CLL and Phonics.  By repeating and internalising familiar language patterns the children begin to gain a better understanding a rhythm.  As many known nursery also have an element of rhyme and alliteration, this also support the children’s growing phonological awareness.
	To develop the children’s skills of self-expression and to encourage their understanding, interpretation and appreciation of music.

During these two terms a direct link is made between the aspects of music, dance, self expression and the world around us.  As we explore various countries and their customs we will also provide the opportunity to explore tradition music and dance, enabling them to broaden their musicality and appreciate of different sounds, genres and artists.
	To further develop the children’s skills of self-expression and to encourage their understanding, interpretation and appreciation of music. This will also further develop their language skills.

The final two terms provide the children with the opportunity to bring together a range of skills across the whole curriculum.  Within Oracy the focus is on working in a group, expressing their ideas and explaining why.  Music is a perfect way to bring these elements together and share their creations both in small groups but also to a wider audience.  This provides the opportunity for them to also showcase the style of music that they have enjoyed the most showing an awareness of instruments and rhythmical patterns.

	
	Think like an artist and designer
	Do you see what I see?
Expressive art and design.
Creating with Materials 
Safely use and explore a variety of materials, tools and techniques.

Experimenting with colour and form.

Share their creations explaining the process they have used.

· Explore, use and refine a variety of artistic effects to express their ideas and feelings.
· Work together and think creatively.
· Define colours and shapes.
Class photo of portraits.
	Can I show you around our world?
Expressive art and design.
Creating with Materials 
Safely use and explore a variety of materials, tools and techniques.

Experimenting with colour and form.

Share their creations explaining the process they have used. 
· Notice features in the natural world.
· Define colours, shapes, texture and smells.
· Talk about what they see.
· Mix colours

Visit galleries and museums to inspire about artists.

Landscape workshop

	Do you wanna build a snowman?
Creating with Materials 
Experimenting with design, texture and function.

Safely use and explore a variety of materials, tools and techniques.

Share their creations explaining the process they have used.

· Use a range of materials to construct.
· Think about what they want to create.
· Talk about problems and how they might be solved.
Develop joining techniques e.g., tape, glue.

	
	Why this? Why now?
	Throughout Term 1 and 2 the children will learn to create straight and curved lines and mark make.  They will use a range of larger technique including large paint brushes for water marking outside.

Linked directly to KW, the children will explore their own facial features naming these and using a range of media including natural resources and more formal pencils in order to create self portraits.  They will also create images of their family and pets.
	Now that the children can name colours, they will begin to learn about colour mixing.  First identifying the primary colours and then secondary colours.  Linked to their computing work, they will consider how to create landscape colours.  We will also create landscapes in clay, using natural resources that we find on the school grounds.  The children will use a variety of tools safely in order to complete this work.

We will also be exploring different foods during this term in order to link directly to understand ‘changes of state’.
	In Term 5 and 6, the children will begin to explore building in 3D.  It is our intention that we will locate a local tradesperson to support the children in the early skills of woodman ship, supporting them to cut lengths of wood to create picture frames/ bird houses.

We will also be exploring food this term, with a focus on healthy foods and eating in moderation.
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